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ABSTRACT
The brief paper summarizes the 1983 report, "Social

Integration of Moderately Handicapped Students through Cooperative
Goal Structuring: Influence of Teacher Instruction on Cooperation" by
JoAnne Putnam. Techniques for constructing group learning activities
using cooperative goal structuring are broken down into the following
steps: (1) specify group objectives; (2) assign students to groups;
(3) arrange the room and distribute materials; (4) introduce the
task; (5) observe the students; (6) evaluate the work. The study
found that after teachers used this process for 2 weeks (10 45-minute
sessions), students without handicaps more often looksd at and spoke
to their peers with handicaps, and students with handicaps actively
participated more often. About 2C recommended resources are grouped
under the following topics: "Integrating Handicapped Students";
"Cooperative Goal Structuring"; "Behavioral Techniques to Promote
Integration and Desirable Behaviors"; "Social Skills Training";
"Training Nonhandicapped Students." (DB)
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SOCIAL INTEGRATION OF HAilDICAPPED STUDENTS:
COOPERATIVE GOAL STRUCTURING

BRIEF TI
SEPTEMBER 1988

Research ktdwates that teachers" efforts are essential to the social integration of handimped students We thaW nonhantecapped pews. To
succestoul, interon activities must be system& sauctured and the teacher snipiuvfde guidance and ancanagomont Teachers

con use a misty al techniques to structure positive wake Intwactions. These include behavioral procedures, social ski trakting, training
students wietou t handicaps to accept the &wawa ot Urefr peers, and sbucturing cooperative Awing actheos. Ibis brief will discuss how
to construct yaw tearnktg activies using coopers** goal saucturbv. Resaceres anal of these techniques we listed ate* end al tras brist

Cooperative goal structuring is setting a goat that can only be achieved if all members of a group IN011( to achieve IL Cooperative
goals promote achievement and productivity, and In situations that involve students who have handicaps as well as those who
do not, they have been found to produce more positive relationshOs diaractertzed by mutual lildng and friendliness. This
tectmique is effective for studzas at the elementary, junior high, and higit school levels, and it is effective for students with
varying types of mild and moderate handicaps it am be used in teaching subjects ranging from science to team sports such as
bowting. Cooperative goal structuring is more effective if the teacher provides lessons in cooperation, describes the cooperative
behaviors expected of the students, and evaluates and rewards students based on group processes and efforts. it involves the
Mowing steps.

SPECIFY GROUP
OBJEC1WES

Specify the insbuorional objectives to be obtained by the total group. For example, cooperative
goal struclying was used in a frith grade class studying a science unit on floating and sinidng objects
("Sink or Float" by Elementary Science Study). The objectiVes al the first lesson were to develop
group cohesion and to identify objects that sink and float.

ASSIGN STUDENTS Select the grow size most Appropriate for the lesson. In the example, students were assigned to
TO GROUPS groups of three, with two students horn the regular fifth grade class and one student with a moderate

handicap from a self-contained class in each group. The regular class fifth graders were told that

students from the self-cordalned class were told that they would be worldng in small groups
they would be woddng in small learning groups with their peers with and without the

with regular class fflth graders.

ARRANGE THE ROOM For academic activities, arrange the classroom so that group members are close together and
AND DISTRIBUTE groups are as far aprut as possible. In the example, members of a group were seated at adjacent
MATERIALS desks or at a small table. Provide one set of cunicular materials to each group. In the example, when

students weighed objects, each group was Oven only one scale.

. INTRODUCE THE Explain the task and the cooperative goal sbucture. Give examples of specific behaviors you
TASK expect of the students, such as reaching a common goal. In the example, the groups' ii1S1 common

goal was to select a group name. The teacher arcplelned that it is important in cooperative groups to
share your own thoughts and ideas, as well as to listen carefdly to what others say, and to hetp the
other members of the group understand Mud you are tryir4 to do In your group. The teacher used
phrases such es, MI be watching to see that everyone takes pad in the activity," or "Make sure
everyone in your grow understands the assignment." Atter the students had selected the group
names, their next task was to make a list of things that float on water and things that sink. Each group
chose a recorder. The students WENS told that they would be successful when they had filled in the
blardo on the worksheet and everyone had signed the sheet

OBSERVE THE Obsenre the student interaction, and intervene as a facilitator to help the groups solve problems in
STUDENTS working together effectively and learn the interpersonal skills necessary for cooperation, Do not

disrupt the groups unless it is necessary.

BEST COPY AVAIUBLE

The Council for Exceptional Children °peados the ERIC Clearinghouse on Handicapped and Gifted Children under a
....... contract with the Office of Educational Research and Tremont, U.S. Department of Education.



EVALUATE ME
WORK

RESULTS

At the end of the session, evatote the wow process end prof:boa; provide teecOack end en
opportunity to discuss the assignment end how well the grow, cooperated In the example, the
teacher graded the gaup products volt Oasts reptesenting "very good," "good," and "not so
good." She summarized the positive things she saw, using such phreses as "I sew (a panicular
gmup) say nice things to each other al saw (a student) explaining the task to another student to
help him understand." Mudents with handicaps were not singled out for reinforcement or otheralise
made to feel differs% Aftenvards, the students were given 10 minutes for free play.

Studies have found that after teachers used this mamas for 2 weeks (10 45-minute sessions),
students without hai: elicaps more often looked at and apoke to their peers with handicaps, and
students with handicaps actively participated more often.
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